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YEAR 10 

 

 

Intent for KS4 History – Year 10 

All children will experience a well-balanced and comprehensive curriculum that enhances informed, intellectual, developmental and moral character. As a result, this will improve 

life chances, inter-personal relationships, social mobility and preparedness for employment.  Our curriculum will encourage everyone to have a positive impact on society. 

 
Year 10 and 11 students study the AQA GCSE History (Specification code: 8145). We have chosen this exam board and specification as it offers a real breadth of study, which builds on the skills 
students developed at KS3 and enhances their prior learning without actually repeating it. The curriculum we have chosen enables students to study different aspects of the past, so they can 
engage with key issues such as conflict, understand what drives change and how the past influences the present. Each unit has a very different focus in terms of period, focus and scale and our 
chosen combination of units ensure that 6 main types of history are covered:  social, economic, political, diplomatic, cultural and intellectual.  Thus, the combination appeals to different types of 
learners and interest.  The topics we have chosen will help students gain new insights into the world around them, developing an interest in and understanding of the present through 
knowledge of the past. This course is assessed through two exams at the end of Year 11 worth 50% each and covering the following topics: 
Paper 1: Understanding the modern world - Section A: Period study - 1A America, 1840–1895: Expansion and consolidation 

Section B: Wider world depth studies - Conflict and tension between East and West, 1945–1972 

Paper 2: Shaping the nation -         Section A: Thematic studies - 2A Britain: Health and the people: c1000 to the present day 

Section B: British depth studies including the historic environment - Elizabethan England, c1568–1603 
Assessment:  Vocabulary Home-Learning:  

Interleaving is used regularly in lessons and a revision booklet has scaffolded 

flash cards which students complete within 1-3 weeks of learning a topic. 

Seneca and Show my Homework tests are used to develop knowledge and 

recall. 

Skills are assessed through exam questions in lessons, homeworks and end of 

unit assessments.  Year 10 and Year 11 exams. 

In Year 10 students will complete a Cold War exam paper in the November 

series of Year 10 exams.  They will then complete a Health paper in the June 

series of KS4 exams 

Lots!  See 

revision 

booklets. 

Students are expected to spend one hour on home learning a week.   

Homework tasks  

1. Recap and consolidate learning with practise recall.   

2. Promote further reading and curiosity. 

3.  Develop knowledge and extend understanding. 

4. Promote independent learning and establish good study habits. 

Character Education: 

Sometimes taught e.g. by referencing character traits in individuals studied.  At KS4 students are asked to use the character traits to become better learners, e.g. by reflecting on 

work to self and peer-assess, curiosity is promoted through extended learning tasks and showing resilience in using PLCs to identify weaker areas in knowledge and skills and to act 

on those.  They are frequently referenced in lessons.  Character is also caught through modelling of positive behaviour traits in class by teaching staff and other students and the 

recognition and praise for these traits. 

Curriculum adaptations as a result of the pandemic:  

For some students, standards in the quality and presentation of work have been compromised so we will use modelling and praise to focus on getting the basics 

right.  An area which did not receive enough attention in their learning last year was AO3 (using sources) and AO4 (interpretations) so these will be embedded in 

most lessons to better teach these skills.  Engagement in home learning has been poor so homework tasks will involve very clear, short tasks to build confidence 

and develop good study habits.  As a result of the pandemic, students’ world view appears to have narrowed considerably.  We will ensure that maps are used 

to show locations of the places mentioned.   



Implementation:   

Conflict and tension between East and West, 1945–1972    
 
Key Outcomes and character: 
This wider world depth study enables students to understand the complex and diverse interests of different states and individuals and the ideologies they represented. It 
considers revolutionary movements during this time. It focuses on the causes and events of the Cold War and seeks to show how and why conflict occurred and why it 
proved difficult to resolve the tensions which arose during the Cold War. This study also considers the role of key individuals and groups in shaping change and how they 
were affected by and influenced international relations. 
Careers: Students look at different roles in diplomacy and politics.  They explore the development of scientific advances in the space race and the arms race. 
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Enquiry/Topic/Unit:  

 

1

a 

What caused 

the Cold 

War? 

The end of the Second World War: Yalta and Potsdam Conferences; the division of Germany; contrasting attitudes and ideologies of the USA and 
the USSR, including the aims of Stalin, Churchill, Roosevelt, Attlee and Truman; effect of the dropping of the atom bomb on post-war superpower 
relations. • The Iron Curtain and the evolution of East-West rivalry: Soviet expansion in East Europe; US policies; the Truman Doctrine and Marshall 
Plan, their purpose and Stalin’s reaction; Cominform; Comecon; Yugoslavia; the Berlin Blockade and Airlift. 

1

a 

How did the 

Cold War 

develop? 

The end of the Second World War: Yalta and Potsdam Conferences; the division of Germany; contrasting attitudes and ideologies of the USA and 
the USSR, including the aims of Stalin, Churchill, Roosevelt, Attlee and Truman; effect of the dropping of the atom bomb on post-war superpower 
relations. • The Iron Curtain and the evolution of East-West rivalry: Soviet expansion in East Europe; US policies; the Truman Doctrine and Marshall 
Plan, their purpose and Stalin’s reaction; Cominform; Comecon; Yugoslavia; the Berlin Blockade and Airlift. 

1

b 

How was the 

Cold War 

transformed 

1960-1972? 

Berlin Wall: reasons for its construction and Kennedy’s response. • Tensions over Cuba: Castro’s revolution, the Bay of Pigs and the missile crisis: 
the roles of Castro, Khrushchev, Kennedy; fears of the USA and reaction to missiles on Cuba; dangers and results of crisis. • Czechoslovakia: Dubeck 
and the Prague Spring movement; USSR’s response to the reforms; the effects the Prague Spring had on East-West relations, including the Warsaw 
Pact; the Brezhnev Doctrine. • Easing of tension: sources of tension, including the Soviets' record on human rights; the reasons for Détente and for 
SALT 1; the part played by key individuals Brezhnev and Nixon. 

Britain: Health and the people: c1000 to the present day  
This thematic study will enable students to gain an understanding of how medicine and public health developed in Britain over a long period of time. It considers the 
causes, scale, nature and consequences of short and long term developments, their impact on British society and how they were related to the key features and 
characteristics of the periods during which they took place. Although the focus of this study is the development of medicine and public health in Britain, it will draw on 
wider world developments that impacted on the core themes. Students will have the opportunity to see how some ideas and events in the wider world affected Britain 
and will promote the idea that key themes did not develop in isolation, but these ideas and events should be referenced in terms of their effects on the core theme for 
Britain and British people. Students will study the importance of the following factors: • war • superstition and religion • chance • government • communication • 
science and technology • the role of the individual in encouraging or inhibiting change. Students will show an understanding of how factors worked together to bring 
about particular developments at a particular time, how they were related and their impact upon society. Students will develop an understanding of the varying rate of 
change, why change happened when it did, whether change brought progress, and the significance of the change(s). They should also be able to distinguish between 
different types of causes and consequences, such as short/longterm causes, intended/unintended consequences. This option focuses on the following questions: • Why 



has there been progress in the health of the British people? • How and why has the pace and scale of medical development varied at different times? • What impact has 
medical progress had on people and society? • How and why have different factors been more important than others for individual medical developments? • What is 
the significance of key individuals or events in the history of medical development? 
 
Careers: Students start the unit by considering the different professions involved in medicine and healthcare.  By studying the history of Health, they explore the 
development of different roles and specialisms.  
2

a 

“Medicine 
stands still”.  
Is that a fair 
summary of 
medieval 
medicine? 

Medieval medicine: approaches including natural, supernatural, ideas of Hippocratic and Galenic methods and treatments; the medieval doctor; 
training, beliefs about cause of illness. • Medical progress: the contribution of Christianity to medical progress and treatment; hospitals; the nature 
and importance of Islamic medicine and surgery; surgery in medieval times, ideas and techniques. • Public health in the Middle Ages: towns and 
monasteries; the Black Death in Britain, beliefs about its causes, treatment and prevention. 

2

a 

& 

2

b 

Did the 
Renaissance 
represent “The 
beginnings of 
change” in 
medical 
progress? 

• The impact of the Renaissance on Britain: challenge to medical authority in anatomy, physiology and surgery; the work of Vesalius, Paré, William 
Harvey; opposition to change. • Dealing with disease: traditional and new methods of treatments; quackery; methods of treating disease; plague; 
the growth of hospitals; changes to the training and status of surgeons and physicians; the work of John Hunter. • Prevention of disease: 
inoculation; Edward Jenner, vaccination and opposition to change 

AA America, 1840–1895: Expansion and consolidation  
 

Key Outcomes and character: 
This period study focuses on the development of America during a turbulent half century of change. It was a period of expansion and consolidation – the expansion to 
the west and consolidation of the United States as a nation. Students will study the political, economic, social and cultural aspects of these two developments and the 
role ideas played in bringing about change. They will also look at the role of key individuals and groups in shaping change and the impact the developments had on 
them. 

3

a 

How was 
America 
changing by 
1850? 

Part one: Expansion: opportunities and challenges • The geography of North America: attitudes to the Great American Desert; the belief in 
‘Manifest Destiny’. • Why the early settlers went west and the challenges they faced: Brigham Young and the Mormons; the pioneer migrant 
farmers, the journey west; the miners. • Dealing with a different culture: the Plains Indians’ way of life; early American Government policy towards 
the Plains Indians; the Permanent Indian Frontier; a changing relationship with the Plains Indians. 

3

b 

Why did 
conflict 
consume 
America in the 
1850s and 
1860? 

Part two: Conflict across America • Increasing conflict on the Plains: the Fort Laramie Treaty (1851) and the failure of the policy of concentration; 
the Indian Wars (1862–1867): reasons for and consequences of the Wars; Sand Creek Massacre; Fetterman's Trap. • The background to the 
American Civil War: differences between North and South, issues of slavery, westward expansion and free states abolitionism; breakdown of the 
Missouri Compromise, John Brown, the roles of Lincoln and Jefferson Davis; the social and economic impact of the American Civil War on civilian 
populations. • Coming to terms with the Mormons: the Mountain Meadow Massacre and its aftermath. 

3

c 

& 

4

a 

How did the 
US rise from 
the ashes of 
the Civil War? 

Part three: Consolidation: forging the nation • The aftermath of the American Civil War: the 13th Amendment; Civil Rights Act; reconstruction in the 
South, 1866–1877; carpetbaggers; the balance of Federal and State powers. • The continued settlement of the west: the Homesteaders, reasons for 
going west; government actions and laws; land and railroads; farming problems and solutions. • The resolution of ‘the Indian problem’ after 1865: 
the small reservations policy; attitudes to the native Americans; Battle of the Little Big Horn; The Dawes Act; Battle of Wounded Knee; the closing of 
the frontier and its impact on native Americans. 



Term 3b – Careers Lesson: Where can the study of History take you?  Teachers will share their own career route and outline those of their 
peers.  They will then show a range of videos from https://icould.com/explore/#subject to show where studying History has taken them.  Students 
then are given a range of examples of jobs and are asked to suggest reasons why History helps people into those roles. 

Elizabethan England, c1568–1603  
This option allows students to study in depth a specified period, the last 35 years of Elizabeth I's reign. The study will focus on major events of Elizabeth I’s reign 
considered from economic, religious, political, social and cultural standpoints, and arising contemporary and historical controversies. 

4

a 

Who help 
power in 
Elizabethan 
government? 

Part one: Elizabeth's court and Parliament • Elizabeth I and her court: background and character of Elizabeth I; court life, including patronage; key 
ministers. • The difficulties of a female ruler: relations with Parliament; the problem of marriage and the succession; the strength of Elizabeth’s 
authority at the end of her reign, including Essex’s rebellion in 1601. 

4

b 

Was 
Elizabethan 
England really 
a “Golden 
Age”? 

Part two: Life in Elizabethan times 
• A ‘Golden Age’: living standards and fashions; growing prosperity and the rise of the gentry; 
the Elizabethan theatre and its achievements; attitudes to the theatre. 
• The poor: reasons for the increase in poverty; attitudes and responses to poverty; the 
reasons for government action and the seriousness of the problem. 
• English sailors: Hawkins and Drake; circumnavigation 1577–1580, voyages and trade; the 
role of Raleigh. 
 Term 4b – Careers Lesson: What can I do next with history?  Teachers explain the different options for studying history at A-Level and the IB and 
what the different courses (modern and early modern) involve and introduce other subjects, which they do not currently have the opportunity to 
study, but which link to their GCSE in History, e.g. Government and Politics, sociology, law.  Teachers will also share examples of higher education 
options (e.g. History of Art Anthropology, Archeaology, Ancient History, History and Politics..)and what they involve and what jobs they can lead 
to  in the future. 

5

a 

What threats 
did Elizabeth 
face? 

Part three: Troubles at home and abroad • Religious matters: the question of religion, English Catholicism and Protestantism; the Northern 
Rebellion; Elizabeth's excommunication; the missionaries; Catholic plots and the threat to the Elizabethan settlement; the nature and ideas of the 
Puritans and Puritanism; Elizabeth and her government's responses and policies towards religious matters. • Mary Queen of Scots: background; 
Elizabeth and Parliament’s treatment of Mary; the challenge posed by Mary; plots; execution and its impact. • Conflict with Spain: reasons; events; 
naval warfare, including tactics and technology; the defeat of the Spanish Armada. 

5

b 

Part four: 
The historic 
environment 
of 
Elizabethan 
England 

The historic environment is 10% of the overall course.  Students will be examined on a specific site in depth. This site will be as specified and will be 
changed annually. The site will relate to the content of the rest of this depth study. 
The study of the historic environment will focus on a particular site in its historical context and 
should examine the relationship between a specific place and associated historical events and 
developments.  In 2020 the “The defeat of the Spanish Armada” is the specified site.  In 2021 it will be Kenilworth Castle. 
Students will be expected to answer a question that draws on second order concepts of change, 
continuity, causation and/or consequence, and to explore them in the context of the specified site 
and wider events and developments of the period studied. 
Students should be able to identify key features of the specified site and understand their 
connection to the wider historical context of the specific historical period. Sites will also illuminate 
how people lived at the time, how they were governed and their beliefs and values. 
The following aspects of the site should be considered: 

https://icould.com/explore/#subject


 
 

 

• location 
• function 
• the structure 
• people connected with the site e.g. the designer, originator and occupants 
• design 
• how the design reflects the culture, values, fashions of the people at the time 
• how important events/developments from the depth study are connected to the site. 
 
Students will be expected to understand the ways in which key features and other aspects of the 
site are representative of the period studied. In order to do this, students will also need to be aware 
of how the key features and other aspects of the site have changed from earlier periods. 
Students will also be expected to understand how key features and other aspects may have 
changed or stayed the same during the period. 
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c 

Revision 

 Whole class PLCs used for whole class teaching of particular skills/ topics where there is need. 

 Independent/ group learning of personalised needs based on knowledge and skills PLCs. 

Impact:  Students will have developed a broad understanding of how History has shaped the modern world and what drives and impedes change. Students will have 

developed highly transferable skills such as the ability to research complex material, analyse and evaluate sources and interpretations and produce well-argued extended 

writing which will prepare students well for future study or work.  Moreover, we aim to instil in our students a sense of ownership in their learning so that students establish good 

independent study habits, productive curiosity, the ability to work to deadlines and manage workload and self-confidence.  They will also have a good range of knowledge 

to be well- informed,  intellectual, curious citizens and for those who go on to further study they will have a good foundation to study the International Baccalaureate 

(Modern History) or those who go on to study A-levels in Modern or Early Modern History or any subject which benefits from the transferrable skills developed. 

Careers: Students develop on understanding of how the transferable skills and knowledge developed in History equip them for future study and careers.  They are 

introduced to new subjects and interests that they may wish to pursue in the future. 


