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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Haygrove School 

Number of pupils in school  1072 

Proportion (%) of pupil premium eligible pupils 16% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021/22 to 2024/25 

Date this statement was published December 2021 
(updated Feb 2022) 

Date on which it will be reviewed July 2022 

Statement authorised by Aaron Reid, 
Headteacher 

Pupil premium lead Matt Stott, Assistant 
Headteacher 

Governor / Trustee lead Katey Davis, Pupil 
Premium Governor 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £171,480 

Recovery premium funding allocation this academic year £25,520 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£31,974 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£228,974 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Haygrove our intention is that: 

‘All children will experience a well-balanced and comprehensive curriculum that 

enhances informed, intellectual and moral character.  As a result, this will improve life 

chances, inter-personal relationships, social mobility and preparedness for 

employment.  Our curriculum will encourage everyone to have a positive impact on 

society.’ 

The focus of our pupil premium strategy is to support disadvantaged students to 

access the same opportunities and achieve goals at the same level as their peers, 

regardless of their situation or background.  Our aim is ‘Equity not Equality’. 

High-quality teaching in the classroom has been demonstrated to have greatest impact 

on outcomes for all students and improving the quality of provision across the school is 

a priority of this strategy. The key drivers of these improvements will be providing staff 

with detailed information on the specific needs of students and appropriate strategies 

to support them as well as high quality CPD and coaching around granular steps to 

improve teaching and learning. 

We recognise that the term “disadvantaged” can be subjective and/or relative and that 

it covers a multitude of possible issues.  Therefore, our identification of challenges 

faced by our disadvantaged students will be rooted in a rigorous analysis and 

knowledge of our students and their needs. Our responses to these needs will be 

relevant to the individual and will have a basis in sound evidence and experience which 

are proven to have impact. The strategy will be implemented with care, using the EEF’s 

three tier approach, and we will regularly monitor and evaluate its success, adapting it 

where needed. 

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Progress at KS4.  Externally validated data and internal assessment data 
shows that disadvantaged students achieve less well than their peers at the 
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end of KS4.  Covid disruption has hampered accurate monitoring of 
improvements in this area over the last two years so it remains a high priority. 

2 Reading comprehension. GL Reading assessment data (NGRT) and our 
observations indicate that many disadvantaged students often have difficulty in 
comprehending the level of text required to access the curriculum. Many also 
do not always have opportunity or resources to read outside school hindering 
both the development of reading skills and develop cultural capital. 

3 Aspiration and motivation.  Our observations and student voice surveys 
indicate that many of our disadvantaged students are not always aware of the 
possibilities open to them beyond schooling leading to lower levels of 
motivation. 

4 Attendance.  Our attendance data over the last 2 years indicates that many of 

our disadvantaged students have levels of attendance which would be classed 

as ‘persistent absence’ and our observations indicate that this is having a 

negative impact on student progress. 

5 Behaviour.  Our observation and staff feedback indicate that the behaviour of 
some of our disadvantaged students is negatively impacting on their academic 
progress. This could be due to a number of reasons, e.g. students may not 
always be able to manage the literacy demands of the curriculum (see (2) 
above), or they may not always be able self-regulate appropriately in 
challenging situations which can result in misbehaviour.  

6 Student wellbeing.  Our observations and student feedback suggest that some 

of our disadvantaged students across all year groups are experiencing 

difficulties with their mental and emotional health and wellbeing which is 

impacting progress and attendance. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved attainment among disadvantaged 
students across the curriculum at the end of 
KS4 with a focus on E/M 5+. 

By the end of our current plan in 2024/25, 
measures of P8, A8 and E/M 5+ for 
disadvantaged students will be in line with 
those of their peers. Target for end of Year 
1 (2021/22) would be to reduce P8 gap to 
0.4 and the A8 gap to 10 continuing the 
improving trend of TAGS/CAGS in the 
previous two years. 

Improved reading comprehension among 
disadvantaged students. 

GL Reading tests (NGRT) show improved 
levels of reading comprehension among 
disadvantaged students and teachers 
recognise improvement in student’s access 
to the curriculum and student work. 

Improved attitudes to education, higher 
aspirations and levels of motivation among 
disadvantaged students. 

Teacher and student feedback and student 
voice evidence indicate greater levels of 
engagement with learning.  Engagement 
with extra-curricular activities will also show 
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an increase amongst disadvantaged 
students.  This should also be indicated by 
higher levels of attendance and lower rates 
of negative behaviours as demonstrable in 
the numbers of positive ATL reports. 

To achieve and sustain improved attendance 
for those disadvantaged students identified as 
having poor attendance affecting their 
progress. 

Attendance data and positive student case 
studies through our student tracking process 
and the work of our welfare officer, PFSA 
and Academic Mentors will show 
improvement in attendance for 
disadvantaged students at both an 
individual and group level.  

Improved behaviour amongst disadvantaged 
students as a consequence of and resulting in 
improved attitudes to learning. 

Teacher feedback and internal behaviour 
data including the number of LLD warnings, 
internal exclusions and suspensions will 
show a significant improvement amongst 
disadvantaged students. 

Increased levels of mental and emotional 
wellbeing amongst our disadvantaged 
students across the school. 

Feedback from pastoral staff including 
HOYs, tutors and those working directly in 
wellbeing support indicate increased levels 
of student wellbeing.  This results in 
improved attendance and engagement in all 
aspects of school life. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 125,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Purchase and use of 
standardised 
diagnostic 
assessments including 
CATs, NGRT and 
PASS to identify 
barriers to learning and 
plan how best to 
support children in the 
classroom, and in 
tiered interventions. 

Recommendation 7 of the Improving Literacy in Secondary 
Schools Guidance Report (Education Endowment 
Foundation) explains ‘effective intervention is impossible without 
assessment, which can be used to: (i) identify students requiring 
additional support; (ii) identify their needs so that support is well-
targeted; and (iii) assess progress and the impact of 
interventions’ 

 
 

1,2,3,4,5,6 

Embed use of 
evidence-based, 
personalised, in-class 
strategies to overcome 
identified barriers to 
learning for all 
disadvantaged 
students. Needs and 
strategies 
communicated to all 
staff via Arbor and an 
Equity Register. 

Effective practice in tackling poverty and disadvantage in 
schools (Her Majesty’s Inspectorate for Education and 
Training in Wales) states ‘Successful schools use their data-
tracking systems to identify the specific needs of their 
disadvantaged learners and ensure that all staff can access 
information about individual learners. In many successful schools, 
teachers regularly re-examine teaching approaches, such as 
lesson-planning, to meet the needs of their disadvantaged 
learners.’ 

https://www.estyn.gov.wales/system/files/2020-
07/Effective%2520practice%2520in%2520tackling%2520pove
rty%2520and%2520disadvantage%2520in%2520schools%252
0-%2520November%25202012.pdf  

1,2,3,4,5,6 

Prioritising 
disciplinary literacy 
for all children. This 
will initially focus on 
improving reading 
comprehension and 
fluency for all 
students by 
embedding and 
sustaining a tutor 
reading programme 
focussing on 
expanding 
vocabulary, 
enabling exposure 
to a rich literacy 
canon, and 
developing cultural 
capital. 

‘What is Disciplinary Literacy and Why Does it Matter?’ 

Timothy and Cynthia Shanahan (2012).  

Literacy is fundamental for success in school and later life. 

Students who cannot read, write and communicate effectively are 

highly unlikely to access the challenging academic curriculum in 

secondary school and are more likely to have poor educational 

outcomes across all subjects 

 

The Education Endowment Foundation cites Reading 

Comprehension strategies as ‘Very high impact for very low cost 

based on extensive evidence.’ 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/reading-comprehension-

strategies  

 

"The Early Catastrophe: The 30 Million Word Gap by Age 3" 

by University of Kansas researchers Betty Hart and Todd R. 

Risley. (2003) 

The language gap is one of the biggest causes of 

underachievement in later life, especially for disadvantaged 

1,2,5 

https://www.estyn.gov.wales/system/files/2020-07/Effective%2520practice%2520in%2520tackling%2520poverty%2520and%2520disadvantage%2520in%2520schools%2520-%2520November%25202012.pdf
https://www.estyn.gov.wales/system/files/2020-07/Effective%2520practice%2520in%2520tackling%2520poverty%2520and%2520disadvantage%2520in%2520schools%2520-%2520November%25202012.pdf
https://www.estyn.gov.wales/system/files/2020-07/Effective%2520practice%2520in%2520tackling%2520poverty%2520and%2520disadvantage%2520in%2520schools%2520-%2520November%25202012.pdf
https://www.estyn.gov.wales/system/files/2020-07/Effective%2520practice%2520in%2520tackling%2520poverty%2520and%2520disadvantage%2520in%2520schools%2520-%2520November%25202012.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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 learners. The Hart/Risley study was published on the impact of 

language on young children, revealing that some low-income 

children are exposed to 30 million fewer words than their higher-

income peers before age three 

Purchase a 
subscription to “We 
are in Beta” for our 
senior and middle 
leaders to provide 
them with 
networking 
opportunities as well 
as resources, 
including live and 
recorded webinars, 
to support their 
curriculum thinking. 
This in turn will 
allow leaders to 
produce a 
curriculum that is 
motivating, 
sequenced, 
ambitious, 
responsive and 
transformative. 

The Education Endowment Foundation Effective Professional 
Development Guidance Report states: 
‘Indeed, the review underpinning this guidance found that 
professional development, on average, has a positive 
effect on pupil attainment across early years, primary, 

and secondary contexts.’ 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-
reports/effective-professional-development/EEF-Effective-
Professional-Development-Guidance-Report.pdf 

 
We are in Beta provides access to a collective of experts and 
subject leads from some of the highest performing MATs and 
schools across the country with an emphasis on evidence 
informed approaches and the careful use of implementation. 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 50,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Use of the National 

Tutoring 

Programme to 

provide 1:1 

tutoring for 

disadvantaged 

students, and 

those most 

affected by the 

Covid 19 

pandemic, across 

the attainment 

spectrum at KS4 in 

English, Maths and 

Science. 

Department for Education (Gov.uk)  

‘Tutoring is one of the most effective ways to accelerate pupil 
progress. Evidence suggests that small group and one-to-one 
tuition can boost progress by 3 to 5 months per pupil’   

 
Tuition targeted at specific needs and knowledge gaps can be 

an effective method to support low attaining pupils or those 

falling behind, both one-to-one: One to one tuition | EEF 

(educationendowmentfoundation.org.uk) 

And in small groups: Small group tuition | Toolkit Strand | 

Education Endowment Foundation | EEF 

1,2 

Funding of five 
Academic Mentors 

Education Endowment Foundation: Teaching and 
Learning Toolkit: ‘Some studies have found more positive 
impacts for pupils from disadvantaged backgrounds, and for 

3,4,5,6 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf
https://www.gov.uk/government/publications/national-tutoring-programme-ntp/national-tutoring-programme-ntp
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/


 

7 

for disadvantaged 
students to focus 
on overcoming 
barriers to 
engagement and 
learning. 

non-academic outcomes such as attitudes to school, 
behaviour and attendance’ 
 

Does Mentoring Matter? A Multidisciplinary Meta-Analysis 

Comparing Mentored and Non-Mentored Individuals (LT 

Elby, 2008) highlights the positive impact on outcomes that a 

well structured academic mentoring programme can have on 

individual students. 

Peer tutoring trial 
in Maths with Year 
10 students 
tutoring Year 8 
disadvantaged 
students. 

EEF Teaching and Learning Toolkit: Peer Tutoring states: 

‘1. Peer tutoring, on average, has a positive impact on both 
tutors and tutees and may be a cost-effective approach to 
delivering one to one or small group tuition in a school. 

2. Peer tutoring seems most effective when used to review or 
consolidate learning, rather than introducing new material.’ 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/peer-tutoring  

1,3,4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 53,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Engaging with the 

Brilliant Club Scholars 

Programme for our 

HPA disadvantaged 

students in Year 9 

providing them with 

access to aspirational 

activities beyond the 

normal scope of the 

school curriculum. 

Brilliant Club Impact Evalution 2021: 
independent analysis by UCAS showed that 
pupils on The Scholars Programme are 
significantly more likely to apply to, receive an 
offer from and progress to a highly-selective 
university than pupils with similar socio-
demographic background and GCSE attainment’ 

1,3,6 

Engaging with South 
Bristol Youth Insight 
into Apprenticeships 
programme.  This will 
provide students with 
access to post-16 
options as well as 
improving confidence 
and other skills required 
for employment. 

SBYI are influenced by tried and tested youth 
work approaches in the UK and US, such as the 
Brathay Trust in the Lake District and the 
Harlem Children’s Zone in New York. They 
carry out rigorous research and evaluation with 
the University of Bristol, testing and adapting 
each programme to understand what works and 
what can be most effective. Impact summary: 
https://southbristolyouth.org.uk/our-impact/   

2019/20 Impact Report: 
https://southbristolyouth.org.uk/wp-
content/uploads/2021/02/impact_report_2019-
20.pdf 

 

 

3,4,5,6 

Funding for Welfare 
Officer to work 
specifically with 

‘Principles of an effective whole school 
attendance strategy’ Department for 
Education 

4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
file:///C:/Users/CG/Downloads/UCAS-STROBE-briefing.pdf
https://southbristolyouth.org.uk/wp-content/uploads/2021/02/impact_report_2019-20.pdf
https://southbristolyouth.org.uk/wp-content/uploads/2021/02/impact_report_2019-20.pdf
https://southbristolyouth.org.uk/wp-content/uploads/2021/02/impact_report_2019-20.pdf
https://southbristolyouth.org.uk/our-impact/
https://southbristolyouth.org.uk/wp-content/uploads/2021/02/impact_report_2019-20.pdf
https://southbristolyouth.org.uk/wp-content/uploads/2021/02/impact_report_2019-20.pdf
https://southbristolyouth.org.uk/wp-content/uploads/2021/02/impact_report_2019-20.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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disadvantaged students 
and their families to 
improve attendance 
through education and 
mentoring. 

 

Total budgeted cost: £ 228,000 

 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

A full review of the previous year’s action plan is available on the school website here: 

https://www.haygroveschool.co.uk/uploads/files/pp-report-2020-21.pdf 

 

 

https://www.haygroveschool.co.uk/uploads/files/pp-report-2020-21.pdf

